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Pupil Premium Strategy Statement 
 
 
This statement details our school’s use of Pupil Premium (and recovery premium for the 2022 to 2023 
academic year) funding to help improve the attainment of our disadvantaged pupils.  
 
It outlines our Pupil Premium Strategy, how we intend to spend the funding in this academic year, and 
the effect that last year’s spending of Pupil Premium had within our school. 
 

School Overview 
 

Detail Data 

Number of pupils in school  1422 

Proportion (%) of Pupil Premium eligible pupils 18.8%  

Academic year/years that our current Pupil Premium Strategy 
plan covers (3-year plans are recommended) 

2024/2025 to 206/27 

Date this statement was published Dec 2025 

Date on which it will be reviewed Dec 2026 

Statement authorised by John Edwards (Acting HT) 

Pupil Premium Lead Nicola Welch 

Governor Lead Lynda Walker 

 

Funding Overview 
 

Detail Amount 

Pupil Premium funding allocation this academic year 
£272,910 

 

Pupil Premium funding carried forward from previous years (enter £0 
if not applicable) 

0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£272,910 
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Part A: Pupil Premium Strategy Plan 
 

Statement of Intent 
 

At Sweyne Park School our intention is to provide an education for all pupils, from all backgrounds, 
which equips them with skills to enable happy fulfilled lives.  We are keen for all pupils to engage 
fully in their education and to see schooling as helpful in providing the means to achieve their 
aspirations, both personally and for careers.  
 
The tiered approach of Teaching and Learning, Targeted Academic Support and Wider Approaches 
is directly linked to school priorities and focuses on ensuring pupils achieve their aspirations.  The 
pupil premium plan at our school is underpinned by the ‘BRIEF’ model, which is the framework for 
creating a whole-school approach.  BRIEF relates to Barriers, Relationships, Independence, 
Expectations and Feedback.   
 
BRIEF has helped develop a school-wide understanding and recognition that addressing 
disadvantage falls on all staff.  The BRIEF model is rooted in a long-term approach that focuses on 
long-term changes, rather than quick fixes.  The key to sustained impact is our focus on pupils’ 
experiences in the classroom and building positive relationships, so disadvantaged pupils feel like 
they belong in our school.  The Cornerstones of Teaching and Learning are a core element to this 
strategy and aims to ensure all pupils are participating in learning through inclusive teaching.   
 
The BRIEF model sits alongside the wider school plans for educational recovery.  We are providing 
targeted tutoring support to those pupils, including non-disadvantaged pupils, whose education 
was worst affected by recent school closures.  Alongside this, resources will be used to support the 
wellbeing of pupils who have been significantly impacted by the pandemic. 
 
Our approach will be driven by identifying pupils’ needs and by basing targeted support around this. 
Evidence of need is based on diagnostic assessment (pastoral and academic), teacher voice, pupil 
voice, discussions with families, and an understanding of the community and the challenges that 
pupils face. 
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Challenges 
 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 
 

Challenge number Detail of challenge  

1- Attainment 
and progress  

The overall attainment and progress of disadvantaged pupils is generally 
lower than that of their peers at the end of Key Stage 4. 
 
Assessments on entry to Year 7 in the lasts 2 years indicate 36% of our 
disadvantaged pupils arrive below age-related expectations compared 
15% of their peers.    
 
 

2- Wider support Observations and discussions with pupils and families suggest that there 
is reduced access to additional resources, which are needed to support 
learning.  Frequent support is needed for school equipment, as well as 
items of clothing.  There is a greater need to support families with basic 
necessities, like food and travel.    
 

3- Literacy Assessments indicate that across KS3, disadvantaged pupils have reading 
ages below age-related expectations, when compared to their peers.  This 
impacts upon progress in all subjects. 
 
There is a vocabulary gap for all pupils, including disadvantaged pupils.  In 
particular, there is a deficit with the Tier 2 vocabulary, which prevents 
pupils from being able to explain/and or articulate their ideas in detail.  
This impacts upon progress in all subjects.   
 

4- Mental Health 
and Wellbeing 

Our assessments and discussions with pupils and families suggest that 
there is a dramatic decline in wellbeing and mental health, within the 
student population of our school community.  Pupils are needing 
specialist support to help them manage disorganised eating, suicidal 
ideation, generalised anxiety and bereavement of significant family 
members. 

5- Attendance Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 5% to 8% lower than for 
non-disadvantaged pupils. 
 
Disadvantaged pupils continue to have a higher rate of persistently 
absence compared to their peers.  Our assessments and observations 
indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress. 
 

6- In School 
Identification 

Our observations suggest that when disadvantaged pupils are not 
considered high-level concern, there is a lack of assessment of needs 
within school. This has resulted in poorly identified need and 
inappropriate targeted support.  
  

7- The “Wider” 
Curriculum 

Disadvantaged pupils access cultural capital experiences, such as extra-
curricular clubs and trips, less frequently compared to their peers. 
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Intended Outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we 
will measure whether they have been achieved. 
 

Intended outcome Success criteria 

Improved outcomes 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS4, particularly in English 
and maths. 

By the end of our current plan in 2026/27 KS4 outcomes 
demonstrated that disadvantaged pupils achieve: 
 

• Close to national average for overall Attainment 8 

• Close to national average for English and maths 5+ attainment 
scores 

 
To achieve and sustain 
improved attendance for 
our disadvantaged pupils. 

Sustained high attendance by 2026/27 demonstrated by: 
 

• A significant reduction in the overall unauthorised absence rate for 
disadvantaged pupils. 

• A significant reduction in the percentage of all pupils who are 
persistently absent among disadvantaged pupils.  
 

Improved assessment of 
needs for disadvantaged 
pupils who are not high-
level concern. 

A range of robust diagnostic assessments will be used to develop a 
proper understanding of disadvantage on learning.  Teachers will be 
better able to understand the causes of underachievement linked to 
disadvantaged, e.g., oral language, background knowledge, limited 
self-regulation skills. 
 

To achieve and sustain 
improved reading 
comprehension among 
disadvantaged pupils 
across KS3. 

• Reading comprehension tests demonstrate improvement in 
comprehension skills among disadvantaged pupils.  Teachers should 
recognise this improvement through engagement in lessons and book 
scrutiny. 

To achieve and sustain 
improved wellbeing for all 
pupils, including those 
who are disadvantaged. 

Sustained high levels of wellbeing by 2026/27 demonstrated by: 

• Qualitative data from pupil voice, student and parent surveys 
and teacher observations. 

• A significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils. 
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Activity in this academic year 
 

This details how we intend to spend our Pupil Premium this academic year to address the challenges 
listed above 
 

Teaching (for example, CPD, recruitment and retention) 
 
Budgeted cost: £172,910 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Provide on-going CPD to embed the 
Cornerstones of Teaching and 
Learning. 

Effective teaching leads to better 
outcomes. To address educational 
disadvantage pupils must receive high-
quality teaching, which is Tier 1 in the EEF 
Pupil Premium Guide: 
The EEf Guide to the Pupil Premium- 
Autumn 2021 
 

1 

Improve reading comprehension 
instruction across all subject areas. 
We will fund professional 
development to develop strategies 
to teach vocabulary effectively. 
We will fund teacher release time 
to align vocabulary instruction with 
curriculum development. 
 

Teachers in every subject should provide 
explicit vocabulary instruction to help 
students access and use academic 
language: 
Improving Literacy in Secondary Schools 

3 

Recruitment and retention of 
specialist teachers.   

Marc Rowland’s national work has 
suggested that disadvantaged pupils are 
disproportionately impacted by a high 
turnover of staff or difficulties in 
recruitment: 
 
Addressing Educational Disadvantaged in 
Schools and Colleges. The Essex Way, 
Edited by Marc Rowland.  
 

1 

Key Stage 3 Literacy programme  
 
Tutor reading programme 

The EEF evidence suggests that schools 
should plan to support pupils with the 
weakest levels of literacy.  Our literacy 
programme is designed to improve literacy 
levels, which will benefit all pupils.   
Improving Literacy in Secondary Schools 
Tutor reading encourages students to 
develop a love for reading and exposes 
pupils to a range of text.  The EEF points out 
that disadvantaged children are less likely 
to own a book of their own and read at 

3 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
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home with family members, and for these 
reasons may not acquire the necessary 
skills for reading and understanding 
challenging texts. 

Reading comprehension strategies 

Identify which diagnostic 
assessments will be the best at 
giving diagnostic information to 
support teaching. 

The EEF evidence suggests that diagnostic 
assessments provide useful insights into 
pupil learning and when used effectively 
they can indicate areas of development:  
 EEF Diagnostic Assessment - Evidence 
Insights 
 

4, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  
 
Budgeted cost: £50,000 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

One to one and small group 
tuition for pupils in need of 
additional support, delivered 
in addition to, and linked with 
normal lessons. 
 
Tutoring will be implemented 
with the help of DfEs guide: 
Tutoring: guidance for 
educational settings 
 

Small group tutoring according to the EEF’s 
Teaching and Learning Toolkit, has an average 
impact of +4 months additional progress for 
pupils.  Small group tutoring is defined as one 
teacher or trained tutor working with two to 
five pupils.  Small group tutoring is most 
effective if it is targeted at pupils’ specific 
needs: 
Small group tuition/EEF Teaching and Learning 
Toolkit 

 
One to one tuition/Teaching and Learning 
Toolkit/EEF 

1 

1 

Develop provision for pupils 
who are not ready to access 
the secondary curriculum. 

An individualised approach to learning, which 
meets the different needs of learners can be 
effective.  The EEF’s Teaching and Learning 
Toolkit suggests that on average, individualised 
instruction approaches have an impact of +4 
months additional progress: 
Individualised instruction/EEF Teaching and 
Learning Toolkit 

1 

Increase participation and 
completion of the Level 1 
Foundation Project 
Qualification (FPQ) and Level 
2 Higher Project Qualification 
(HPQ) project-based learning. 
  

To challenge high attaining disadvantaged 
pupils in Years 7 to 9. Only 1 in 50 of the most          
disadvantaged pupils progress to higher    
education, compared to 1 in 4 of the most  
advantaged.    
University equality and entry rates    

7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://d2tic4wvo1iusb.cloudfront.net/documents/news/Diagnostic_Assessment_Tool.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/news/Diagnostic_Assessment_Tool.pdf
https://assets.publishing.service.gov.uk/media/6644ac3dbd01f5ed32793bea/Tutoring_guidance.pdf
https://assets.publishing.service.gov.uk/media/6644ac3dbd01f5ed32793bea/Tutoring_guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://www.ucas.com/data-and-analysis/ucas-undergraduate-releases/ucas-undergraduate-analysis-reports/equality-and-entry-rates-data-explorers
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 
 
Budgeted cost: £50, 000 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Use targeted support from 
outsourced counsellors to 
address the well-being needs 
of pupils.   

The guidance on promoting children and young 
people’s mental health and wellbeing 
recognises a child’s emotional health and 
wellbeing influences their cognitive 
development and learning: 
Promoting children and young people's mental 
health and wellbeing 
 

4 

Embedding good practice set 
out in DfEs guidance on  
working together to improve 
school attendance. 
Staff training and release 
time to develop and 
implement procedures. 

The DfE guidance sets out principles to 
underpin an effective whole school strategy for 
attendance. 

5 

Provide financial support to 
disadvantaged pupils so that 
the can still access 
enrichment activities beyond 
the classroom; obtain 
appropriate resources 
beyond the classroom. 
 

Based upon our experience, we require access 
to funding so that we can quickly respond to 
needs, which are not yet been identified. 

2 

Enhance extra-curricular 
provision across the school. 
Devise an appropriate 
reward system to increase 
participation in extra-
curricular clubs. 
Reinstate cultural trips for all 
year groups across Key Stage 
3. 

Evidence suggests that participation in extra-
curricular activities can have a positive impact 
on pupil attainment and skills like motivation, 
confidence, and teamwork, particularly for 
disadvantaged pupils.  
Children’s University – first trial 
 
Arts participation/Teaching and Learning/EEF 

7 

 
Total Budgeted Cost: £272,910 
  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1020249/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/childrens-university
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of outcomes in the previous academic year 
 
Outcomes for disadvantaged pupils 

 

We have analysed the performance of our school’s disadvantaged pupils for 2025 using Key Stage 
4 performance data and our own internal assessments. 
 
To gauge performance, we compare the school’s results with those of national disadvantaged pupils 
and national non-disadvantaged pupils. Overall, the Attainment 8 score (a measure of GCSE 
attainment across eight subjects) for the school’s disadvantaged pupils was 36.1, an increase from 
31.4 in 2024. This improvement brings the outcomes for disadvantaged pupils closer to the national 
average for disadvantaged pupils. When compared with national non-disadvantaged pupils, the gap 
has narrowed from -18.6 in 2024 to -14.2 in 2025. Overall, this is an encouraging picture, and we 
hope to see continued improvement in 2025/26. 
 
The Attainment 8 scores for both English and Maths follow a similar pattern to the overall 
Attainment 8. For English, there has been an overall improvement from 2024 to 2025. When 
compared with national disadvantaged pupils, the data indicates that the gap is narrowing. The 
gap has also narrowed to -2.4 when compared with national non-disadvantaged pupils. A similar 
picture emerges for Maths, where the overall Attainment 8 has remained close to the national 
disadvantaged average for the last three years. Over the last two years, the gap has continued to 
narrow when compared with national non-disadvantaged pupils.  
 
Based on all the information above, the performance of our disadvantaged pupils met our 
expectations, and we are at present working towards achieving the outcomes we set out to 
achieve by 2026/27, as stated in the Intended Outcomes section above.  
 
Absence among disadvantaged pupils remains too high, which is why raising attendance continues 
to be a focus of our current plan. Our assessments show that challenges around pupil behaviour 
persist, and wellbeing and mental health concerns remain significantly higher than before the 
pandemic. The impact on disadvantaged pupils has been particularly acute. 
 
The teaching strategy to embed the Cornerstones of Teaching continues, and more focused CPD is 
being implemented to strengthen staff knowledge and understanding. This aspect of the strategy 
remains a priority for the school and underpins our teaching approach. There is also a strong focus 
on reading across the school, and staff continue to receive training in this area. Work in this area is 
ongoing. Targeted academic support during 2024/25 was well designed and had a positive impact 
on the pupils who engaged with it.  The school needs to continue to carefully choose the right time 
for pupils to engage in intervention, so that maximum impact on academic outcomes is achieved. 
 
The wider strategy for wellbeing has shown improvements in the support pupils receive, helping 
them stay in education. Supporting mental wellbeing continues to be a priority. Attendance remains 
a challenge, and more needs to be done to address the issues faced by pupils. Attendance is a 
school-wide focus, so early intervention continues to be a priority. 
 

 
 
December 2025 


